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ABSTRACT 


Doctoral students worldwide experience various dilemmas in the course of their studies. This 
paper sought to establish ways in which these dilemmas can be reduced. The objectives of this 
paper were to: Identify factors that contribute to doctorial students’ dilemmas, and roles of 
students, identify specific areas of challenges in writing the theses and establish ways that could 
improve the supervision process. The study conducted a literature review analysis which showed 
that doctoral students are a diverse group of learners who come to the university with no idea of 
what is expected of them and the need to establish these dilemmas. 


Key words: Curbing, Supervision, Doctoral, Diverse, Dilemma, Supervisor. 


Githinji, F. W, 2023 Page 5 


oe 


J. Cont. Soc. Sci & Edu. 


1.0 Introduction 

The demand and importance for doctorate education have increased excessively 
concerning its share of overall graduate output over the last decade worldwide, in 
Africa, in South Africa, and Kenya inclusive. This has led universities to increase 
doctoral admissions to respond to the global context of the knowledge economy 
(EUA, 2007). The increasing generation and access to knowledge have led to what 
is now commonly referred to as the knowledge society (Castells 1991) or the 
knowledge economy). Doctoral education is understood to be a driver of economic 
development and doctoral-level research is seen to be an important means of 
generating solutions to society’s complex problems (CHET, 2014). It is also viewed 
as a driver of research and development and innovation, a generator of knowledge 
and skills in key strategic areas of national innovation systems, a contributor to 
industrial and social resources, and a vehicle for addressing the gap between 
postgraduate study and the needs of the labor market (Azure, 2016 & Hemer, 
2012). This massification of doctoral students is due to policies from the workplace, 
universities, promotion drives, and work security. In some higher education 
providers, supervisors may count their supervisory achievements in making a case 


for promotion. 


In support of this; A national tracer study of doctoral graduates in South Africa 
conducted by Mouton et al, 2022 found out two-thirds (70,5%, n=3,875) of 
respondents indicated that a doctoral degree was a requirement for employment 
in their current position. Not surprisingly, the majority of graduates currently 
employed in the higher education sector (83%) indicated that a Ph.D. was a 
requirement for their work, compared to only 53% in the government sector. As a 
core function of universities, doctoral research provides invaluable education and 
training aimed at producing highly skilled knowledge workers capable of 
transferring their intellectual and technical expertise to wide-ranging global 


contexts. 
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For students to achieve the doctorate there must be a smooth doctoral supervision 
journey between the doctoral student and the supervisor. Doctoral supervision is 
a “pedagogy in which our raced, classed and gendered bodies are present”, and 
when such supervision happens across ethnic cultures it “becomes a pedagogical 
site of rich possibility as well as, at times, a place of puzzling and confronting 
complexity” (Grant & Manathunga 2011). This developmental relationship is often 
described by using the interchangeable terms mentoring and advising. Various 
scholars describe mentoring as ‘personal, intimate, pastoral relations’ through 
shared interest and cooperation, and advising is limited to ‘questions concerning 
research tasks’ in structured and formal ways (Linden et al., 2013). It is a process 
that involves a supervisor and the student who need to know their roles in the 
doctoral supervision process. However, despite this demand and importance for 


a Ph.D., doctoral students face a dilemma in the supervision journey. 


2.0 The Problem of the Statement 

Despite, all efforts played by universities to meet the high demand for doctoral 
degrees doctoral students experience different dilemmas in doctoral supervision. 
This is because doctoral education is more complex and often viewed as a training 
ground for a diverse range of careers. For this to happen supervision is the most 
important aspect of the success and completion of a doctoral student. It is a formal 
arrangement between the supervisor and supervisee in which the supervisor 
guides and supports the supervisee in undertaking research and accomplishing 
the thesis. The burden of increasingly large numbers of doctoral students to 


supervise manifests itself in different ways during the supervisory process. 


For such a transition to occur, developing a sense of self, through social interaction, 
is fundamental (Strawson, 1997). However, students come to universities with 
very diverse needs, and little knowledge of what doctoral education entails, what 
is expected of them, and the role that they should play in their studies. This causes 
dilemmas for the doctoral student in the supervision process and therefore, the 


need to find out ways of curbing this dilemma. 
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3.0 Research Objectives 

This paper sought to: 

1. Establish the factors that contribute to doctoral students’ dilemmas in the 
supervision process. 

2. Analyze the roles of doctoral students and supervisors in the supervision 
process. 

3. Establish the specific areas in which doctoral students experience challenges in 
writing the Ph.D. theses. 


4. Establish ways that could be done to curb this dilemma. 


3.1 Research Questions 

This paper seeks to answer the following questions: 

1. What are the factors that contribute to doctoral students’ dilemmas in the 
supervision process 

2. What are the roles of doctoral students and supervisors in the supervision 
process? 

3. What are the specific areas in which doctoral students experience challenges in 
writing Ph.D. theses? 


4. What could be done to curb the doctoral student’s dilemma? 


4.0 Methodology 
The study conducted a literature review analysis of the training modules and other 


related studies. 
5.0 Contribution 


The study contributes to the ongoing debate on doctoral students’ supervision 


process in Africa. 
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6.0 Review of Literature 

6.1 Factors that Contribute to Doctoral Students’ Dilemma in the Supervision 
Process 

Doctoral students join the university intending to join the scholarly community 
and with high expectations on how to complete their doctoral education. Doctoral 
education in its broadest sense is heavy as it refers to the international, national, 
institutional, and individual efforts to produce doctoral qualifications. “Doctoral 
education’ includes research education, of which the aim is to assist doctoral 
candidates in various ways and at various stages to graduate successfully (Cloete, 
Mouton, and Sheppard 2015). Doctoral education must be developed by 
autonomous and accountable institutions taking responsibility to cultivate the 
research mindset. This aspect of a doctorate is rarely understood by most 
stakeholders and Ph.D. candidates. However, due to their diverse needs of 
balancing family, workplace, and studies, most of them lack adequate time to 


concentrate on the heavy demand of doctoral education. 


Time is of the essence in any activity that one would want to pursue in life. In 
doctoral education, the time to graduation points to the effective and efficient use 
of resources and the quality of doctorates. Issues like time may lead to power 
imbalances and individual feelings of responsibility for the work done as reflected 
in Emilsson, U. & Johnsson. E (2007) by the participants in doctoral supervision. 
While what seems clear in South Africa is that doctoral studies take time and the 
context within which it occurs affects the process of production, studies by Pearson 
(2012), Ahern and Manathunga (2004) & Ellsworth (1989) also reveals that the 
challenge involved in Ph.D. completion is that it takes a long time to be completed. 
This can result in the ‘lonely journey’ (Harrison, 2012) that has been mooted as one 
explanation for the international phenomenon of poor throughput and high 
dropout at this level (ASSAF, 2010; Elgar, 2002; EUA, 2013). This challenge is partly 
attributed to an inadequate understanding of the dynamics that inform the process 
and the context of supervision. In this regard, it seems reasonable and convincing 


to look at the Ph.D. experience as a ritual, which in most cases becomes 


Githinji, F. W, 2023 Page 9 


GMP 


J. Cont. Soc. Sci & Edu. 


psychologically painful, and disproportionately demanding under current 
conditions, gaining a doctorate entails endurance of severe personal distress for a 
great many candidates and the output of successful Ph.D. is achieved at the 
expense of a high toll in purely human terms. Conclusions and recommendations 
from the bologna seminar on “Doctoral programs for the European knowledge 
society” (Salzburg, 2005) had foreseen this when they endorsed these by 


embedding them in institutional strategies and policies. 


Other factors that contribute to doctoral students’ dilemma include lack of funding 
to supplement their budget and research is an important obstacle, heavy workload 
of supervisors leading to a shortage of meeting times, and acute shortage of PhD- 
qualified academic staff to undertake and supervise research was another major 
inhibiting factor. In support of this Yongdi Zhou, a cognitive neuroscientist at the 
East China Normal University in Shanghai identified four contributing factors. 
The length of Ph.D. training, at three years, is too short, many Ph.D. This is 
supported by the “Salzburg Recommendations” adopted in 2010 by the EUA 
Council, which included a series of guideposts for success in doctoral education 
and addressed some potential obstacles to be overcome. Five years later, in 2015, 
a new set of recommendations, “Taking Salzburg Forward - Implementation and 
New Challenges” was published. These recommendations were based on an 
extensive consultation process with over 200 universities from 39 countries in the 


previous two years. 


A study done in South Africa on challenges faced by the doctoral supervisor in 
South Africa shows that the massification of higher education has resulted in large 
numbers of postgraduate students with varying levels of capabilities being 


admitted to the universities. These issues led to students’ dilemmas in their work. 
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6.2 Roles of Doctoral Students and Supervisors in the Supervision Process 

Different institutions have clear written roles for both doctoral students and 
supervisors. Heath, 2002 observes that the role of research supervisors is to guide 
research students throughout their study by providing them with time, expertise, 
and support that will foster their research skills and attitudes and ensure the 
production of high-quality research. Supervision is important for the progress and 
success of Ph.D. candidates. All these students have to be supervised and there is 
pressure on the supervisory capacity. However, the role of the Ph.D. supervisor is 
becoming more complex and challenging in the academic environment (Acker et 


al., 1994;). 


A study of the fit between the supervisor and the doctoral candidate (Pyhalté, K., 
Vekkaila, J. & Keskinen, J., 2015) where 1184 doctoral students and 431 supervisors 
from eleven different faculties at the University of Helsinki participated in the 
survey pointed out that perceived fit or misfit between doctoral candidates and 
their working environment influences the doctoral experience and completion. 
Possible misfit leads to student attrition: wrong department, problems with a 
supervisor, uncertain career prospects. Doctoral candidates and supervisors not 
necessarily having similar perceptions of the factors that contribute to a successful 
doctoral process; Doctoral students emphasize social support and interaction. 
Supervisors emphasize resources (funding), motivation, and_ self-direction. 
Doctoral students see supervision as controlling and task-focused. Supervisors see 


supervision as person-focused guidance. 


The study further looked at Doctoral students’ and supervisors’ perceptions of the 
most important tasks of a supervisor and found out that the primary task of the 
supervisor can be seen in four categories; supervision of the research process, 
including giving advice and instructions on how to conduct research and to 
become a researcher. Central prerequisites for supervision, include the 
supervisor's presence and commitment, and mutual conversation. Coaching, 


including emotional support, constructive feedback, and joint brain-storming. 
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However, the supervisor is fundamental to the support and development of the 
doctoral candidate, and therefore, the candidate's relationship with their 


supervisory team is key to the successful completion of a research degree program. 
Pp y y Pp gree prog 


Central prerequisites for supervision, including the supervisor's presence and 
commitment, and mutual conversation important steps in the policy reforms of 
European doctoral education: the ‘Salzburg’ Process in its final report, the authors 
described the diversity of doctoral education on both national and institutional 
levels and identified key topics related to doctoral education such as its 
organization and funding, career development of doctoral candidates and 
transversal skills training. The results of this project were presented in 2005 at the 
EUA seminar “Doctoral Program for the European Knowledge Society” in 
Salzburg, Austria. As its outcome, ten foundational principles for doctoral 
education in Europe, usually described as the “Salzburg Principles”, were 


formulated 


6.3 Areas in Which Doctoral Students Experience Challenges 

Trafford and Leshem (2009) proposed the concept of ‘doctorates’ to describe both 
the doing and achievement of a doctorate. The doctoral journey is about learning. 
It is not just about research and writing a thesis. It is during this stage that most 
doctoral students experience dilemmas and get ‘stuck’ in their work and this leads 
to a lonely scholarly syndrome a very dangerous stage. The student continues 
being ‘stuck’ and confused a stage we call the liminality which is the confusing 
period before the crossing of the threshold and involves encountering something 
new, a recognition of the shortcomings of existing ways of thinking, letting go, and 
a re-authoring (Land, Rattray, & Vivian, 2014). “Liminality involves wavering 
between two worlds, after the separation of the previous identity but before the 
point of incorporation into a new one (Keefer, 2015, p. 19). Kiley (2009) writes of 
students moving from their ‘stable, known state and entering into an ambiguous, 
liminal state, a state which can last for several years before the rite of passage, or 


several mini-rites of passage see the student becoming ready for graduation. The 
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student often has a sense of being on the edge of the conceptual threshold but the 
process can elicit deep anxiety and confusion, which is only lessened when the 


crossing has occurred. 


A study conducted in 2002 at the University of Stellenbosch (SU) on issues in 
doctoral supervision focusing on both Master’s and Doctoral students that had 
completed (years 1991-1999) as well as current students (the year 2000) showed 
that students had issues in a variety of areas: fieldwork/ data collection, literature 
study, gathering of information on a thesis topic, analysis, and interpretation of 
data, development of a research proposal, organization and writing of the thesis 
feedback, modules/coursework/seminars. Another empirical research done in 
2000 on two postal surveys on attitudes and perceptions of postgraduate students 
reported on areas in which students require a lot of guidance including the 
development of a research proposal, organization, and structure of thesis, how to 
write scientifically, choice of thesis topic, analysis, and interpretation of data, 
modules/ coursework/ seminars, gathering of information about the subject of 
the thesis, fieldwork/ data-collection, and literature study. Meyer and Land (2006) 
indicated that threshold concepts have five characteristics: they are 
transformative, integrative, irreversible, bounded, and troublesome. Students who 
feel unsure about expectations and who are not encouraged to participate in an 
intellectual conversation with their supervisor and many others in their studies 


may well decide to drop out without completing. 


6.4 What Can Be Done to Reduce this Dilemma in the Supervision Process 

Literature shows that for the doctoral student and the supervisor to have a smooth 
journey in supervision there is a need for a memorandum of understanding and a 
good student-supervisor relationship. Further, (Yousefi, Bazrafkan, and Yamani, 
2015) state that graduate supervision involves creating a professional relationship, 
selecting a research topic, preliminary design research, assisting students with 
their personal and general problems, and ensuring that good quality guidance is 


provided. Every institution has different norms and processes, therefore there is a 
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need for doctoral students and supervisors to have a Memorandum of 
Understanding (MoU) which should direct the student to any relevant policies in 
the university such as Higher Degrees Guide, supervision policy, postgraduate 
rules, examination rules, academic integrity & plagiarism policy, and ethics rules. 
Many issues are much easier to discuss early on before any problems crop up. An 
MoU between student/s and supervisors is very useful to make things clear from 


the start, but it is also important to revisit regularly. 


The MoU is often considered a contract, a legally binding means of enforcing 
regulations. The supervisor's relationship with the student needs to model how 
we want the student to engage with other experts in the field. We want our 
students to be developing a deep understanding of the field and confidence in 
their ability to contribute to it. We need to treat our postgraduate scholars not as 
knowledge tellers who are outside of the discipline or field, but rather as 
colleagues who are novice members of that discipline or field. We need to open 
spaces for the articulation of expectations and negotiation of relationships. For 
this, we would recommend a Memorandum of Understanding (MoU) -a written 
document that outlines the roles and expectations you have of each other and how 


you plan to work together. 


7.0 Recommendations 

Literature has suggested that partnerships can manifest in a variety of ways with 
different objectives. Students could become co-researchers (Dunne & Zandstra, 
2011), pedagogical consultants course designers, and co-creators of assessments 
(Kaur et al., 2017) and collaborate for administrative purposes such as research, 
governance, quality assurance, and community engagement. Most importantly, 
stated that such collaborations could create transformative experiences for both 
students and staff because they yield a stronger sense of identity, connectedness, 
and increased understanding of each other’s experience, as well as enhanced trust, 


respect, and reciprocity among participants. 
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8.0 Conclusion 

The doctoral supervision process can be smooth between the student and the 
supervisor through mutual communication, regular meetings, weekly docs, an 
introduction to the scholarly community, guest speakers, scholar presentations, 
workshops, panel discussions, and so on. The community is also fostered through 
online synchronous seminars and asynchronous resources and various groupings 
of scholars working in project teams (McKenna, 2014). Universities can consider 
reviewing the duration of doctoral programs according to students’ diversity, 
capability, and the different responsibilities they have as had been suggested 
earlier by the (Salzburg, 3-5 February 2005 should operate within an appropriate 


time duration (three to four years full-time as a rule). 


Personal Experience 

Iam not an exception to what other students have gone through. I experienced the 
same, especially crossing the conceptual threshold. I felt lonely and hated myself 
until when I gathered confidence and said to myself that others have made it. I 
started having a positive attitude and this helped me to accomplish the goal of 
attaining a Ph.D. 


Acknowledgement 


The author wishes to thank everyone who took part in writing this article. 


Financial Support 


There was no financial support for this article. 


Conflict of interest 


The author declares that there is no conflict of interest. 


Ethical approval 
This article does not contain any studies with human participants or animals 


performed by any of the authors. 


Githinji, F. W, 2023 Page 15 


oe 


J. Cont. Soc. Sci & Edu. 


Reference 

Academy of Science of South Africa (2010). The Ph.D. Study: Consensus Report. 
Pretoria: ASSAf. Achievements since 2005 in implementing the Salzburg 
principles. Retrieved March 13, 2023. 


Ahern K, Manathunga C. (2016). Clutch-starting stalled research students. 


Innovative Higher Education. 


Ali, P.A., Watson, R. & Dhingra, K. (2016). Postgraduate research students and 


their supervisors' attitude towards supervision. International Journal of Doctoral 


Studies, 11, 2016, 227-241. https:/ / doi.org/10.28945/3541 


ASSAF (2010). The Ph.D. Study: An Evidence-Based Study on How to Meet the 
Demands for High-Level Skills in An Emerging Economy. Consensus Report. 
Johannesburg: The Academy of Science of South Africa-ASSAF. 


ASSAF. (2016). The Ph.D. Study: An Evidence-Based Study on How to Meet the 
Demands for High-Level. 


Azure, J. A. (2016). Students’ perspective of effective supervision of graduate 


programmes in Ghana. American Journal of Educational Research, 4(2), 163-169. 


Baker, V.L. and Pifer, M.J. (2011). The Role of Relationships in the Transition 


from Doctoral Student to Independent Scholar. Studies in Continuous Education, 


33, 5- 17. http:// doi.org/10.1080/0158037X.2010.515569 


Baneviciute, B. and J. Kudinoviene, (2015). Postgraduate studies in arts 
education: Expectations of program management and social partners. Procedia - 
Social and Behavioral Sciences, 197: 839-844. 

https:/ /doi.org/10.1016/j.sbspro.2015.07.207 


Githinji, F. W, 2023 Page 16 


oe 


J. Cont. Soc. Sci & Edu. 


Binns, T. & Potter, R. (1989). Improving the effectiveness of postgraduate 
supervision: never mind the quality, feel the width. Journal of Geography in 


Higher Education 13(2):210£216. https://doi.org/10.1080/03098268908709089 


Bologna Working Group. (2005). A Framework for Qualifications of the 
European Higher Education Area. Bologna Working Group Report on 
Qualifications Frameworks. Copenhagen: Danish Ministry of Science, 


Technology, and Innovation. 


Botha, J. (2022). “The nature, purpose, standard and format of the doctoral 
degree”. The course material of Module 2 of the CREST Training Course for 
Supervisors of Doctoral Candidates at African Universities. Stellenbosch 


University. 


Botha, J. and Mouton, J. (2022). “The execution phase: Responsible Conduct of 
Research (RCR) and ethics, literature review, project management, and 
examination.” The course material of Module 6 of the CREST Training Course for 
Supervisors of Doctoral Candidates at African Universities. Stellenbosch 


University. 


Botha, J. and Mouton, J. (2022). “The preparation phase: selection, supervisor 
allocation, and supervising the doctoral proposal.” The course material of 
Module 5 of the CREST Training Course for Supervisors of Doctoral Candidates 


at African Universities. Stellenbosch University. 


Boughey, C & McKenna, S. (2022). “Roles and responsibilities of the supervisor 
and student”. The course material of Module 3 of the CREST Training Course for 
Supervisors of Doctoral Candidates at African Universities. Stellenbosch 


University. 


Githinji, F. W, 2023 Page 17 


GMP 


J. Cont. Soc. Sci & Edu. 


Boughey, C & McKenna, S. (2022). “Roles and responsibilities of the supervisor 
and student”. The course material of Module 3 of the CREST Training Course for 
Supervisors of Doctoral Candidates at African Universities. Stellenbosch 


University. 


Cartier, P., (2011). Most valuable aspects of educational expectations of the 
students in design education. Procedia - Social and Behavioral Sciences, 15: 2187- 


2191. 


Castells, M. (1998). The information age: Economy, society, and culture, Volume 
3: End of Millenium, Oxford, and Malden, MA: Blackwell Publishers. 
https:/ /doi.org/10.1016/j.sbspro.2011.04.077 


Chiappetta-Swanson, C. and S. Watt, (2011). Good practice in the supervision & 
mentoring of postgraduate students: It takes an academy to raise a scholar. USA: 


McMaster University. 


Ciftci, S., B. Gékcel and Y. Demirkiran, (2015). Analyze the expectations of the 
sports management students in terms of quality. Procedia - Social and Behavioral 


Sciences, 174: 2602-2609. https:/ /doi.org/10.1016/j.sbspro.2015.01.939 


Cloete N, Mouton J & Sheppard C. (2015). Doctoral education in South Africa. 
Cape Town. https:/ /doi.org/10.47622/9781928331001 


Cook-Sather, A., & Luz, A. (2015). Greater engagement in and responsibility for 
learning: What happens when students cross the threshold of student-faculty 
partnership. Higher Education Research & Development, 34(6), 1097-1109. 
https:/ /doi.org/10.1080/07294360.2014.911263 


Cook-Sather, A., Bovill, C., & Felten, P. (2014). Engaging students as partners in 


learning and teaching: A guide for faculty. Jossey-Bass. 


Githinji, F. W, 2023 Page 18 


oe 


J. Cont. Soc. Sci & Edu. 


Cotterall, S. (2011). Doctoral students writing: where's the pedagogy? Teaching in 
Higher Education, 16 (4), pp. 413 - 425. 
https:/ /doi.org/10.1080/13562517.2011.560381 


Council on Higher Education Transformation. (2014). The Doctorate in South 
Africa: Policies, Discourses and Statistics Seminar in Johannesburg. Retrieved 


from http:/ /chet.org.za/news/ doctorate-south-africa-policiesdiscourses-and- 


statistics. 


Dunne, E., & Zandstra, R. (2011). Students as change agents: New ways of 


engaging with learning and teaching in higher education. 


Elgar, F. (2003). Ph.D. completion in Canadian Universities: Final Report. 


Graduate Students Association of Canada. 


Emilsson, U. & Johnsson. E. (2007). Supervision of supervisors: on developing 
supervision in postgraduate education. Higher Education and Research 


Development 26 (2), 2007, 163-179. https://doi.org/10.1080/07294360701310797 


European University Association (2005). Report on the Bologna seminar: doctoral 
programs for the European knowledge society, Salzburg, 3-5 February. Retrieved 
March 13, 2012, from 


http://www.eua.be/Libraries/ CDE_website/Salzburg_Conclusions.sflb.ashx 


European University Association (2010). Salzburg recommendations: 
Universities’ achievements since 2005 in implementing the Salzburg principles. 


European University Association, ASBL, Brussels, Belgium. 


Githinji, F. W, 2023 Page 19 


oe 


J. Cont. Soc. Sci & Edu. 


European University Association (2016). Doctoral education - Taking Salzburg 
forward implementation and new challenges. European University Association, 


ASBL, Brussels, Belgium. 


European University Association. (2013). Quality Assurance in Doctoral 


Education - results of the ARDE project. 


Fillery-Travis, A., Maguire, K., Pizzolatti, N., Robinson, L., Lowley, A., Stel, N., ... 
& Lee, A. (2017). Insights from practice: A handbook for supervisors of modern 


doctorate candidates. Super Prof Doc. 


Frick, B. L., Albertyn, R., Brodin, E., McKenna, S., Claesson, S., Fourie-Malherbe, 
M., ... & Bitzer, E. (2016). The role of doctoral education in early career academic 
development. Postgraduate supervision: Future foci for the knowledge society. 


Stellenbosch: Sun Media, 203-219. 


Frick, L. (2022). “Supervisory models and styles”. The course material of Module 
4 of the CREST Training Course for Supervisors of Doctoral Candidates at 


African Universities. Stellenbosch University. 


Grant, B & Manathunga, C. (2011). Supervision and cultural differences: 
rethinking institutional pedagogies. Innovations in Education and Teaching 


International, 48 (4), 153-354. https:/ / doi.org/10.1080/14703297.2011.617084 


Grant, K., Hackney, R., & Edgar, D. (2014). Postgraduate Research Supervision: 
An 'agreed' Conceptual view of Good Practice through Derived Metaphors. 
International Journal of Doctoral Studies, 9, 2014, 43-60. 

https:/ /doi.org/10.28945/1952 


Harlow, A., Scott, J., Peter, M. and Cowie, B. (2011). “Getting stuck’ in analog 


electronics: threshold concepts as an explanatory model. European Journal of 


Githinji, F. W, 2023 Page 20 


oe 


J. Cont. Soc. Sci & Edu. 


Engineering Education, 36 (5), pp. 435-447. 
https:/ /doi.org/10.1080/03043797.2011.606500 


Harrison, E. (2012). Paper heads: living doctoral study, developing doctoral 
identity. Oxford: Peter Lang Publishers. 


Heath T. A. (2014). Quantitative analysis of Ph.D. students' views of supervision. 
Higher Education Policy and Management. (2012); 34(2): 187-199. 


Homer, S.R. (2012). Informality, power, and relationships in postgraduate 
supervision: Supervising Ph.D. candidates over coffee. Higher Edu. Research & 
Development, 3 (6), 2012, 827-839. 

https:/ /doi.org/10.1080/07294360.2012.674011 


Kaur, M. (2019). Students’ experiences of co-creating classroom instruction with 


faculty- A case study in eastern context. Teaching in Higher Education, 24(4), 


461-477. https:/ /doi.org/10.1080/13562517.2018.1487930. 


Kaur, A., Noman, M., & Nordin, H. (2017). Inclusive assessment for linguistically 
diverse learners in higher education. Assessment & Evaluation in Higher 


Education, 42(5), 756- 771. https:/ / doi. org/10.1080/02602938.2016.1187250. 


Keefer, J. M. (2015). Experiencing doctoral liminality as a conceptual threshold 
and how supervisors can use it. Innovations in Education and Teaching 


International, 52(1), 17-28. https:/ / doi.org/10.1080/14703297.2014.9818. 


Kiley, M. (2009). Identifying threshold concepts and proposing strategies to 
support doctoral candidates. Innovations in Education and Teaching 


International, 43(3), 293-304. https:// doi.org/10.1080/14703290903069001 


Githinji, F. W, 2023 Page 21 


af 


J. Cont. Soc. Sci & Edu. 


Kiley, M., & Wisker, G. (2009). Threshold concepts in research education and 


evidence of threshold crossing. Higher Education Research and Development, 


28, 431-441. https:/ / doi.org/10.1080/07294360903067930 


Land, R., Rattray, J. & Vivian, P. (2014). Learning in the liminal space: a semiotic 
approach to threshold concepts. Higher Education, 67, pp. 199-217. 
https:/ /doi.org/10.1007/s10734-013-9705-x 


Lee, A. M. (2007). Developing effective supervisors: Concepts of research 
supervision, South African Journal of Higher Education, SAJHE 21 (4) 2007 pp 
680-69. https:// doi.org/10.4314/sajhe.v21i4.25690 


Linden, J., Ohlin, M. and Brodin, E. (2013). Mentorship, supervision, and learning 
experience in Ph.D. education. Studies in Higher Education, 38(5): 639-662. 
https:// dx.doi.org/10.1080/03075079.2011.59 6526. 


Luescher-Mamashela, T. M. (2013). Student representation in university decision 
making: Good reasons, a new lens? Studies in Higher Education, 38(10), 1442- 
1456. https:/ / doi.org/10.1080/ 03075079.2011.625496. 


Mckenna, S. (2017). Crossing conceptual thresholds in doctoral communities 
Crossing conceptual thresholds in doctoral communities. Innovations in 
Education and Teaching International, 3297, 0. 


https:/ /doi.org/10.1080/14703297.2016.115547. 


Meyer, J., & Land, R. (Eds.) (2006). Overcoming barriers to student 
understanding: Threshold concepts and troublesome knowledge. Abington, UK: 


Routledge. https:/ / doi.org/10.4324/9780203966273 


Githinji, F. W, 2023 Page 22 


oe 


J. Cont. Soc. Sci & Edu. 


Meyer, J., Land, R. and Baillie, C., eds., (2010). Threshold concepts and 
transformational learning. Rotterdam: Sense Publishers. 


https:/ /doi.org/10.1163/9789460912078 


Mouton J. (2011). "Doctoral production in South Africa: Statistics, challenges, and 
responses." Perspectives in Education. 2011; (29.1): 13-29. 


Mouton J. (2007). Post-graduate studies in South Africa: Myths, misconceptions, 
and challenges. South African Journal of Higher Education. 2007: 21(8). 
https:/ /doi.org/10.4314/sajhe.v21i8.25761 


Mouton, J. & Frick, L. (2022). "The need for the doctorate and the state of doctoral 
studies in Africa". The course material of Module 1 of the CREST Training 
Course for Supervisors of Doctoral Candidates at African Universities. 


Stellenbosch University. 


Mouton, J., Van Lill, M.H., Botha, J., Boshoff, N., Valentine, A., Cloete, N. & 
Sheppard, C. (2015). A Study on the Retention, Completion and Progress Rates of 
South African Postgraduate students. Centre for Research and Evaluation, 


Science and Technology (CREST), Stellenbosch University. 


Pearson M. (1989). Building bridges: Higher degree student retention and 
counseling support. Journal of pedagogy. Harvard educational review. 1989; 


59(3); 297-325. 


Pyhalto, K., Vekkaila, J., & Keskinen, J. (2015). Fit matters in the supervisory 
relationship: doctoral students and supervisors’ perceptions about the 
supervisory activities. Innovations in Education and Teaching International, 


52(1), 4-16. https:/ / doi.org/10.1080/14703297.2014.981836. 


Githinji, F. W, 2023 Page 23 


GMP 


J. Cont. Soc. Sci & Edu. 


Salzburg Recommendations” adopted in 2010 by the EUA Council 2004 (4) 237- 
254. advances in medical education & professionalism. 2015; 3(3). Page nos. 


African Minds. https://doi.org/10.47622/9781928331001. 


Skills in An Emerging Economy. Consensus Report. Johannesburg: The Academy 


of Science of South Africa-ASSAf; 2010. 


Smit R. (2017). Doctoral supervision: facilitating access to a community of 


research practice. African South African Journal of Education.; 37(2) 12 - 26. 


Spear, R.H., (2004). Supervision of research students: Responding to student 


expectations in supervision. Retrieved from http://goo.gl/550UZu. 


Strawson, G. (1997). The self. Journal of Consciousness Studies, 5(5/6), 405- 428. 
https:/ /psycnet.apa.org/record/1998-00856-001. 


The market for researchers. Retrieved September 13, 2022, from 
http://ec.europa.eu/euraxess/pdf/research_policies/era_green_paper_eg1_low 


res.pdf 


Trafford, V. and Leshem, S. (2009). Doctorates as a threshold concept. 
Innovations in Education and Teaching International, 46(3): 305-316. http:/ / doi. 
org/10.1080/14703290903069027. 


Trafford, V. and Leshem, S. (2011). Stepping stones to achieving your doctorate. 
Maidenhead: Open University Press. 2nd Imprint. 


Trafford, V., & Leshem, S. (2009). Doctorates as a threshold concept. Innovations 
in Education and Teaching International, 46(3), 305-316. 
https:/ /doi.org/10.1080/14703290903069027. 


Githinji, F. W, 2023 Page 24 


oe 


J. Cont. Soc. Sci & Edu. 


Turner, G., & McAlpine, L. (2011). Doctoral experience as researcher preparation: 


activities, passion, status. International Journal for Researcher Development, 2(1), 


2011, 46- 60. http:/ / doi.org/10.1108/17597511111178014. 


Wisker, G., Kiley M., & Aiston, S. (2006). Making the learning leap: Research 
students crossing conceptual thresholds. In M. Kiley & G. Mullins (Eds.), Quality 
in postgraduate research: Knowledge creation in testing times (pp. 195-201). 
Canberra, ACT: CEDAM. 


Wisker. G., (2005). The Good Supervisor. (Basingstoke Palgrave Study Guides. 


Macmillan). 


Yousefi A, Bazrafkan L, Yamani, N. A. (2015). A qualitative inquiry into the 
challenges and complexities of research supervision: viewpoints of postgraduate 
students and faculty members. Journal of advances in medical education & 


professionalism. 2015; 3(3). 


Cite this paper: Githinji, F. W. (2023). Curbing Doctoral Students’ Dilemma in the Supervision Process: A 
Literature Review. Journal of Contemporary Social Sciences and Education, Volume 3, No. 1, P. 5 - 26. 
https: //doi.org/10.5281/zenodo.8137924 


Copyright © 2023 Author(s) retain the copyright of this article 


This is an open access article licensed under a Creative Commons Attribution-Non-Commercial 


4.0 International License. 


Githinji, F. W, 2023 Page 25 


oe 


J. Cont. Soc. Sci & Edu. 


To upcoming authors 
If you are an author and you would like to have your manuscript published in our Journal of 
Contemporary Social Sciences and Education (JCSSE) you can follow the authors instructions 


indicated in our website https: // gmpjournals.com/author 


ISSN Print: 2788-9939 || ISSN Online: 2788-9947 


Githinji, F. W, 2023 Page 26 


